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 Abstract:
This study investigates the obstacles and challenges that fac-

ing English language teacher in using open-book assessment at 
University level. The significance of this study stems from teach-
er’s need to explore several methods of assessment and new strat-
egies for formulating effective programmes that enhance student 
learning and promote higher-order thinking skills. The study used 
descriptive analytical method to answer questions addressing 
the problem. The questionnaire was distributed to 27 academic 
staff members. The results showed that there were obstacles and 
challenges encountered teachers when they dealt with the open-
book assessment such as: absence of clear criteria for designing 
of open-book assessment, the prevalence of traditional or closed-
book examinations which are common among teachers prevent 
from accepting any change in the method of assessment and lack 
of experience and knowledge towards open-book assessment. In 
addition, the results suggest that teaching strategies are very im-
portant in promoting critical thinking, analysis, argumentation 
and application so that teachers could develop their abilities in the 
above skills and reflect them on their students. Furthermore, teach-
ers should be trained and prepared for constructing open-book as-
sessment.
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مستخلص:
ــة في  ــة الإنجليزي ــي اللغ ــه معلم ــي تواج ــات الت ــات و التحدي ــة في المعوق ــذه الدراس ــث ه تبح

اســتخدام تقويــم الكتــاب المفتــوح في المســتوي الجامعــي. تنبــع أهميــة هــذه الدراســة مــن حاجــة المعلــم 

الي استكشــاف العديــد مــن طــرق التقويــم والاســراتيجيات الحديثــة لصياغــة برامــج فعالــة تعــزز تعلــم 

ــي  ــي التحلي ــج الوصف ــة المنه ــه. اســتخدمت هــذه الدراس ــا لدي ــر العلي ــارات التفك ــي مه ــب وترق الطال

لللإجابــة عــي الاســئلة التــي تعالــج المشــكلة. تــم توزيــع اســتبانة عــي 27 عضــوا مــن هئيــة التدريــس.    

ــاب  ــم الكت ــع تقوي ــم م ــد تعامله ــن عن ــا المعلم ــات واجهه ــات و تحدي ــاك عقب ــج أن هن ــرت النتائ اظه

المفتــوح مثــل: عــدم وجــود معايــر واضحــة لتقويــم الكتــاب المفتــوح, انتشــار امتحانــات الكتــب التقليديــة 

ــرة  ــص الخ ــم, و نق ــة التقوي ــر في طريق ــول اي تغي ــن قب ــم م ــن تمنعه ــن المعلم ــائعة ب ــة الش او المغلق

ــراتيجيات  ــج الي أن اس ــرح النتائ ــك, تق ــة الي ذل ــوح. بالإضاف ــاب المفت ــم الكت ــة تقوي ــة في عملي و المعرف

ــن  ــي يتمكــن المعلمــون م ــق حت ــدي, المناقشــة, و التطبي ــز التفكــر النق ــس مهمــة جــدا في تعزي التدري

تطويــر قدراتهــم في المهــارات المذكــورة اعــاه و عكســها عــي طلابهــم. لــذا يجــب تدريبالمعلمــن واعدادهم 

لبنــاء تقويــم الكتــاب المفتــوح.                                                                                                                                

Introduction
Suskie (2004) stated that the higher education society is 

growing increasingly committed to creating learning-centred en-
vironments in which academic staff members work efficiently to 
help learners to acquire knowledge, and the assessment of student 
learning is essential to measuring of these efforts. Hence, there is a 
need for adopting new methods for assessment. These pressures for 
transformation from traditional examinations such as closed-book 
examinations into a wide variety of examinations like open-book 
examination that encourages students to receive a great amount of 
knowledge and skills which can be applicable in the course of life. 
As a matter of fact, assessment of student learning is a core issue 
for learners, teachers and those who are committed to the design of 
curricula, accreditation, quality assurance and review of courses.
Most Sudanese teachers and learners alike used to adopt closed-
book memory based examinations as a tool for assessment in high-
er education.Thus, the open-book test is the type of testing should 
be used in higher education that encourages students to develop 
their abilities especially in solving problems and use higher order 
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thinking skills. Therefore, to evaluate the advantages of open book 
examinations, it is first of all necessary to understand the nature of 
academic programmes in general. Eilertsen and Valdermo (2000) 
pointed out that open-book assessment has proved to be a fruitful 
motivation for teachers and learners in the teaching and learning 
of Science at upper secondary level. Therefore, Open-Book Test 
stimulating and motivating both learning and testing of knowl-
edge rather than   retention of what has been previously studied.
Accordingly, to shift from traditional examinations (closed-book 
exams) to open-book assessment is an enormous challenge not 
only for changing the method of assessment but changing teachers 
and learners’ attitudes as well. Meanwhile, there are several obsta-
cles that are facing teachers when dealing with open-book assess-
ment;Koutselini (1997) pointed out several reasons like choosing 
the appropriate way of teaching, learning and designing the cur-
riculum with the teaching and learning of higher cognitive skills 
in mind.
Objectives of the Study
This study aims to:
1.	 explore the challenges and obstacles facing teachers in using 

open-book assessment at tertiary level. 
2.	 adopt of many different methods of assessments which are val-

id and reliable to guarantee sufficient programmes that serve 
the objectives of the educational process.

Questions of the Study
This study attempts to answer the following questions:
1.	 What are the Obstacles and challenges Facing English Lan-

guage Teachers when Dealing with Open-Book Assessment at 
University Level?

2.	 Are there any gender significant differences between male and 
female teachers when using Open - Book Assessment?
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Significance of the Study
1-to create several methods of assessment and new strategies for 
formulating effective programmes that enhance student learning 
and promote higher-order thinking skills.
2- to consider as a new attempt at tertiary level in Sudan according 
to the knowledge of the researcher in using open-book assessment 
as a tool for testing students.
Review of the Literature

Tussing (1951) points out that there are many reasons behind 
using the open-book: first, the open-book test can be used in all 
various forms of testing that the traditional test can be used. Sec-
ond, this test is focused on practical problems and justifications 
that are shaped to the real-life situation and less focus on memo-
ry for recalling facts and items.Geetha (2012: p36) indicated that 
“an open book examination is a valid method of testing how a 
student has learned and internalised from a course; it is an exam-
ination that does not test knowledge of theory but instead focuses 
on practical applications of theory, in new and authentic contexts. 
The questions and tasks are usually context specific and may also 
carry the possibility of open-ended responses. It is an examination 
where students can have access to their prescribed textbooks and 
even other resource materials”. Moreover,Race, Brown and Smith 
(2005) pointed out that Open-Book Examinations (OBEs) are sim-
ilar to traditional exams, but with the major variation that students 
are allowed to take with them sources of references material into 
examination’s room. Alternatively, candidates may be issued with 
a standard set of resource materials that they can consult during 
the exam, and are informed in advance about what will be avail-
able to them so that they can prepare themselves by practising to 
apply the resource materials. In contrary,Williams’ (2006) showed 
that the closed-book final exams encourage “cramming” and “data 
dumps” and suggested that the closed-book invigilated exams have 
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become anachronisms. His vision is to adopt a new mechanism in 
the testing instead of the traditional method of closed-book exam-
ination which enhancing surface learning.

The impacts on teaching strategies affected that there is rec-
ognition which students need to be specially prepared for open-
book assessment and teaching strategies need to be adopted due to 
(Boniface, 1985; Koutselini&Ioannidou, 1997; Loi& TEO, 1999; 
Agarwal et al. 2008; Green, Ferrante and, Heppard, 2016). Eilert-
sen&Valdermo (2000) also confirm the importance to prepare stu-
dents for new assessment strategy and to support them in alerting 
their learning habits and the mission depended on teacher in or-
der to be achieved.  There is a need to adapt teaching and testing 
strategies prepared for teachers in order to know how to design 
tests that servethe educational process.Izard (1992:11) shows that 
the significance of assessment has the function of providing valid 
evidence of learning achievement as well as to inform students, 
to facilitate the provision of further learning or to certify that a 
required level has been achieved. Such information is of particular 
relevance to individual students and their teachers. Teachers can 
develop and improve the educational process if they have identi-
fied the strengths of their students and known which areas of study 
require attention. In the field of education, there is an excellent 
way to instigate a debate among many educators to discuss the 
strengths and weaknesses of any particular testing system. Accord-
ing to Ramaley&Leakes (2002) the era of unprecedented change 
in the educational discipline involves curricula innovations, new 
methods to teaching, assessment and an emphasis on process im-
provement have created an environment. Therefore, some faculties 
and universities doing these types of learning-centred. In this cen-
tury access to information is so easy but the problem is now how 
to organize a growing and changing amount of knowledge and 
use them adequately.Dochy and McDowell (1997) described that 
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assessment plays a critical and crucial role in higher education be-
cause students’ maturity for the labour market ought to be proved 
by outcomes of assessment procedures. Kruger (2008) points out 
that open-book assessment has a positive role to bring theory clos-
er to practice in training professional accountants. Therefore, the 
negative study behaviour can be overcome with earlier exposure 
and using the suitable teaching strategies. The open-book test has 
changed the learning behaviour of most students to a deeper ap-
proach. Furthermore, lecturers have to implement new methods 
and teaching strategies (Rich Variety) to meet students’ needs.

Several studies conducted in evaluation showed that the con-
ventional or traditional closed-book examinations demonstrate, 
due to Feller (1994), merely what students are able to do with 
whatever they have been able to memorise. However, this kind 
of testing encourages recalling information rather than application 
concentrated learning. Closed-book examination is established an 
approach to assessment in higher education. It is both widely ac-
cepted by teachers and students frequently used. This study focus-
es on finding many different approaches of tests such as open-book 
assessment and training the teachers to avoid some obstacles and 
challenges in designing as such type of examination. These types of 
examinations, according to Theophilides&Koutselini (2000) allow 
the lecturer to assess the student’s skill concerning, identifying and 
recalling adequate information, implementing these sources to the 
particular case or context and critically analysing that information.
The requirements of changes for teachers according to Koutselini 
(1997:132) are: choosing appropriate way of their teaching and 
learning, Designing the curriculum with the teaching and learning 
of higher cognitive skills in mind also Amanda(2015) added that 
preparing students to use critical thinking, application and syn-
thesis of knowledge through the use of problem-based learning, 
self-reflection and self-directed learning.Mohanan (2021) showed 
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thatthe main challenges and obstacles that facing teachers when 
dealing with open book assessment is that “teachers may not know 
how to develop and devise effective exam questions that require 
students to apply their knowledge through analysis and critical 
thinking; and students may be lulled into a false sense of security 
and fail to properly prepare for an open book exam. Students may 
falsely assume that the exam will be easy, and they will be able to 
find all the answers in the textbook or on their memory aid”. Jon-
ny & Pauline (2021) pointed out that the challenges and obstacles 
facing teachers when designing open – book assessment are: A) 
designing challenge questions that need critical thinking. B) test-
ing recall information vitally. C) managing academic workload. 
D) enhancing confidence in the examination process. E) lessening 
plagiarism or piracy. F) showing assessment criteria with learners 
such as understanding assessment evaluation and fairness.
Methodology

This study used descriptive analytical method to inquire 
teachers about the challenges and obstacles which are facing them 
in designing open-book assessment. 
Sample

In this study, the sample consisted of 27 academic staff mem-
bers who responded to a questionnaire from Faculty of Education, 
Faculty of Arts, Linguistics Department and English Requirements 
– University of Khartoum. Of 27 teachers 21 were males and 6 were 
females. One of the reasons for choosing academic staff members 
is open-book assessment requires higher order skills such as crit-
ical thinking, reasoning, analyzing, synthesizing and solving the 
problem. These skills should be found in academic staff members 
in order to perform their role appropriately.
Procedure

The instrument used to collect data is a questionnaire distrib-
uted to academic staff members. This questionnaire was divided 
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into two sections: section (1) related to personal information and 
section (2) concerned with questions for teachers which involved 
three criteria:  A) Statements about the obstacles that are facing 
teachers. B) Items about designing of open-book assessment. C) 
Domain about the necessity for using open-book examination. The 
idea behind this questionnaire was to determine whether any of 
these variables could have an impact on academic performance 
for open-book formats. Accordingly, teachers responded to each 
statement using a 5-point Likert-scale.
Test Validity:

The researcher constructed and designed the statements care-
fully to collect information about the obstacles that facing teachers 
when they deal with Open-Book Assessment. The questionnaire 
was more comprehensive, it involved the questions that covered 
the areas were needed. In addition, to make sure that the question-
naire was represented the items which are required to be measured, 
the first version of the test was sent to some trustees in the field in 
order to revise it. They made revisions and amendments to some 
items in the content of the questionnaire. Finally, the experts ap-
proved to issue the final version of the questionnaire.
1-Internal Consistency:

The following table below shows a correlation between the 
domains of questionnaire and its total degree

for teachers’ responses 

Axis B Axis
A

**0.72006.B1**0.74005.A1
*0.66013.B2**0.77003.A2
*0.55041.B3*0.66013.A3
**0.70008.B4**0.71007.A4
**0.70009.B5*0.60025.A5
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Axis B Axis
A

*0.59028.B6**0.72007.A6
**0.84001.B7*0.65015.A7
**0.80002.B8*0.58031.A8

Table (1) Correlation between the items of questionnaire and its 
total degree:
** Correlation is significant at the 0.01 level (1-tailed).
* Correlation is significant at the 0.05 level (1-tailed).
This sample has been chosen randomly from 11 male and female 
teachers.
It can be seen from the above table (3.7) that there is a correlation 
between the total degree and the items of the questionnaire at the 
level 0.01 and level 0.05. So, all the items of the questionnaire 
connected with teachers’ viewpoints about the open-book exam-
ination. These items confirm that the questionnaire has high consis-
tency according to the teachers’ responses in Pearson scale.
Test Reliability:

To be sure of reliability of the instrument, the internal consis-
tency reliability is checked. This is, because this type of reliabili-
ty is more appropriate for the test.

The researcher designed the questions which are consistent 
with each other and elicit the information are needed.
Coefficient of Reliability:

The following table below indicates to Alpha-Cronbach and 
Spear-Brown measurement for teachers.
Table (2) Alpha-Cronbach and Spear-Brown measurement

No Items Alpha-Cronbach Spear-Brown
Axis A 8 0.82 0.92
Axis B 8 0.81 0.88
Axis C 4 0.83 0.87
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It can be seen from the above table (3.8) that Alpha-Cronbach 
is 0.82 in axis one, 0.81 in axis two and 0.83 in axis three while 
Spear-Brown is 0.92 in axis one, 0.88 in axis two and 0.87 in axis 
three so the questionnaire has a good reliability.
Results:
Question one:

What are the Obstacles and challenges Facing English Lan-
guage Teachers when Dealing with Open-Book Assessment at 
University Level?

The researcher used the statistical analysis SPSS to deal with 
data collected, and the hypotheses tested in this study.

To test this hypothesis, the researcher used Chi-Square Test 
for the questionnaire, a scale of 1 to 5 mostly implemented with 1 
being strongly disagree and 5 being strongly agree. The analysis 
and the results were as the following tables. 
Table (3): Criteria for designing open-book assessment are not 
clear for teachers.

Answer Frequency  Percentage

Strongly Disagree 0 0
Disagree 2 7.4
Uncertain 2 7.4

Agree 14 51.9
Strongly Agree 9 33.3

Total 27 % 100.0
As it can be seen from the table (3) above, the results show 

that 51.9% of the respondents agree that the criteria for designing 
open-book assessment are not clear for them and 33.3% of respon-
dents also strongly agree that there are not clear criteria in design-
ing open-book assessment. The result also indicates that 7.4% of 
respondents disagree as well as 7.4% of respondents are uncertain.
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Meanwhile, the vast majority of respondents are in agree-
ment that the criteria for designing open-book assessment are not 
clear for teachers. So, the most of staff members do not adapt this 
method of testing in evaluation of their students. 
Table (4): The styles of traditional or closed-book examina-
tions are common among teachers that prevented them to ac-
cept any change in the method of assessment.

Answer Frequency  Percentage
Strongly Disagree 2 7.4

Disagree 2 7.4
Uncertain 1 3.7

Agree 11 40.7
Strongly Agree 11 40.7

Total 27 % 100.0
As it can be seen from the table (4) above, the results show 

that 40.7% of respondents strongly agree that the styles of tradi-
tional or closed-book examinations are common among teachers 
prevent them to accept any change in the method of assessment 
and 40.7% of respondents are accustomed to use traditional exam-
inations in assessment their students. The results also show 7.4% 
of respondents strongly disagree as well as 7.4% of them disagree. 
In addition, 3.7 of respondents are uncertain.
Accordingly, the vast majority of respondents are in agreement 
that the closed-book examinations are common among them.
Table (5): Administrative procedures in educational institu-
tions prevent teachers using open-book assessment.

Answer Frequency  Percentage

Strongly Disagree 1 3.7
Disagree 2 7.4

Uncertain 8 29.6
Agree 9 33.3
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Strongly Agree 7 25.9
Total 27 % 100.0

As it can be seen from the table (5) above, the results show that 
33.3% of respondents agree that the administrative procedures in 
educational institutions prevent teachers using open-book assess-
ment while 25.9% of them strongly agree with this item. The re-
sults also indicate that 7.4% of respondents disagree and 3.7% of 
them strongly disagree. Therefore, 29.6% of respondents are un-
certain.
However, the vast majority of respondents are in agreement that 
the administrative procedures prevent them using open-book ex-
amination as tool of assessment in educational institutions.
Table (6): The concept of open-book assessment is a new for 
me.

Answer Frequency  Percentage
Strongly Disagree 5 18.5

Disagree 10 37.0
Uncertain 2 7.4

Agree 6 22.2
Strongly Agree 4 14.8

Total 27 100.0%
As it can be seen from the table (6) above; the results indicate that 
37.0% of respondents think that the concept of open-book assess-
ment is not a new for them while 18.5% of respondents strongly 
disagree. The results also show that 22.2% of respondents agree 
that the concept of open-book assessment is a new for them and 
14.8 strongly agree. In addition, 7.4% of respondents are uncer-
tain.
Meanwhile, the vast majority of respondents are in agreement that 
the concept of open-book assessment is not a new for them.
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Table (7): Teachers face difficulties to prepare their students 
using critical thinking, analysis, application and synthesis.

Answer Frequency  Percentage
Strongly Disagree 0 0

Disagree 3 11.1
Uncertain 3 11.1

Agree 10 37.0
Strongly Agree 11 40.7

Total 27 % 100.0

As it can be seen from the table (7) above; the results indicate that 
40.7% of respondents strongly agree that they face difficulties to 
prepare their students using critical thinking, analysis, application 
and synthesis while 37.0 of respondents agree with this statement. 
The results also indicate 11.1% of respondents disagree and 11.1% 
of them are uncertain.
Accordingly, the vast majority of respondents are in agreement 
that there are difficulties face them in preparing their students us-
ing higher-order thinking skills.
Therefore, teachers have a considerable role in developing critical 
thinking for students in classrooms as well as they should choose 
appropriate methods of assessing language learners’ ability.
Table (8): Open-book assessment puts pressure on students to 
apply their knowledge.

Answer Frequency  Percentage
Strongly Disagree 2 7.4

Disagree 3 11.1
Uncertain 7 25.9

Agree 9 33.3
Strongly Agree 6 22.2
Total 27 100.0%



مجلة القلزم للدراســات التربوية والنفســية واللغوية- العدد الثامن )مزدوج(-رجب 1443هـ -مارس2022م 154

Obstacles and challenges Facing English Language Teachers in using Open-Book Assessment at Tertiary Level

As it can be seen from the table (8) above; the results indicate that 
33.3% of respondents agree that open-book assessment puts pres-
sure on students to apply their knowledge while 22.2% of respon-
dents strongly disagree. The results also indicate that 11.1% of re-
spondents disagree and 7.4% of them strongly disagree. Therefore, 
25.9% are uncertain.
However, the vast majority of respondents are in agreement that 
open-book assessment puts pressure on students to apply their 
knowledge.
Table (9): The open-book assessment is less reliable method of 
testing your students’ knowledge than a traditional examina-
tion.

Answer Frequency  Percentage
Strongly Disagree 0 0                 

Disagree 8 29.6
Uncertain 8 29.6

Agree 8 29.6
Strongly Agree 3 11.1

Total 27 % 100.0
As it can be seen from the table (9) above; the results show 

that 29.6% of respondents agree that the open-book assessment 
is less reliable method of testing students’ knowledge than a tra-
ditional examination while 11.1% of respondents strongly agree 
with this item. The results also indicate 29.6 of respondents dis-
agree and 29.6 of them are uncertain.
Thus, the vast majority of respondents are in agreement that the 
open-book assessment is less reliable method of testing students’ 
knowledge than a traditional examination.
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Table (10): There is lack of experience and knowledge for 
teachers towards open-book assessment.

Answer Frequency  Percentage
Strongly Disagree 1 3.7

Disagree 1 3.7
Uncertain 3 11.1

Agree 14 51.9
Strongly Agree 8 29.6
Total 27 % 100.0

As it can be seen from the table (10) above; the results indi-
cate that 51.9% of respondents agree that there is lack of experi-
ence and knowledge for teachers towards open-book assessment 
while 29.6% of respondents strongly agree with this statement. 
The results also show that 3.7% of respondents disagree and 3.7% 
of them strongly disagree. In addition, 11.1% of respondents are 
uncertain.
Accordingly, the vast majority think that there is lack of experi-
ence and knowledge for teachers towards open-book assessment.
Table (11): Have you ever designed open-book examination 
before?

Answer Frequency  Percentage
Yes             6 22.2

No               21 77.8
0 0
0 0
0 0

Total 27 % 100.0

As it can be seen from the table (11) above, the results show 
that 77.8% of respondents say that they have never designed open-
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book examination before. Therefore, 22.2% of respondents have 
designed open-book examination.
Accordingly, the vast majority of respondents are in agreement 
that they have never designed open-book assessment before.
Table (12): If you have a choice, which examination would you 
prefer?

Answer Frequency Percentage
Open-book examination 13 48.1

Closed-book examination 14 51.9
0 0 0
0 0 0
0 0 0

Total 27 % 100.0
As it can be seen from the table (12) above, the results show that 
51.9% of respondents have preferred the closed-book examination 
as a tool for testing their students whereas 48.1% of respondents 
have chosen open-book examination for evaluating their students.
Meanwhile, most respondents have chosen the closed-book exam-
ination as a type of assessment for testing the students.
Table (13): I believe that preparing of open-book assessment 
is so difficult.

Answer Frequency  Percentage
Strongly Disagree 1 3.7

Disagree 9 33.3
Uncertain 3 11.1

Agree 12 44.4
Strongly Agree 2 7.4
Total 27 100.0%

As it can be seen from the table (13) above; the results indicate 
that 44.4% of respondents agree that the preparation of open-book 
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assessment is so difficult while 7.4% of respondents strongly agree 
with this statement. The results also show 33.3% of respondents 
disagree and 3.7% of them strongly disagree. Therefore, 11.1% of 
respondents are uncertain.
Meanwhile, the vast majority of respondents are in agreement that 
the preparation of open-book assessment is so difficult for them.
Table (14): I believe that my previous education prepared me 
to deal with open-book assessment in my teaching in the fu-
ture.

Answer Frequency  Percentage

Strongly Disagree 5 18.5
Disagree 10 37.0

Uncertain 2 7.4
Agree 4 14.8

Strongly Agree 6 22.2
Total 27 % 100.0

As it can be seen from the table (14) above; the results indi-
cate that 37.0% of respondents disbelieve that their previous edu-
cation prepared them to deal with open-book assessment in their 
teaching in the future while 18.5% of them strongly disagree with 
this item. The results also show that 22.2% of respondents strongly 
agree and 14.8% of respondents agree as well as 7.4 of them un-
certain. 
Thus, the vast majority of respondents disbelieve that their previ-
ous education prepared them to deal with open-book assessment in 
their teaching in the future.
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Table (15): I think that teachers need training to design open-
book assessment.

Answer Frequency  Percentage
Strongly Disagree 1 3.7

Disagree 1 3.7
Uncertain 2 7.4

Agree 7 25.9
Strongly Agree 16 59.3
Total 27 % 100.0

As it can be seen from the table (15) above; the results show that 
59.3% of respondents strongly agree that teachers need training to 
designed open-book assessment and 25.9 agree with them. The re-
sults indicate that 3.7% of respondents strongly disagree also 3.7% 
of them disagree. In addition, 7.4% of respondents are uncertain 
about this item.
Accordingly, the vast majority of respondents are in agreement 
that there is a need for training teachers to design open-book as-
sessment.
Table (16): In designing test in my subject area, I tend to use 
Bloom’s Taxonomy for formulating the questions.

Answer Frequency  Percentage
Strongly Disagree 0 0

Disagree 2 7.4
Uncertain 5 18.5

Agree 12 44.4
Strongly Agree 8 29.6
Total 27 100.0%

As it can be seen from the table (16) above; the results show 
that 44.4% of respondents agree that when they design a test in 
their subject area, they tend to use Bloom’s Taxonomy for for-
mulating the questions while 29.6% of respondents strongly agree 
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with this statement. The results indicate that 7.4% of respondents 
disagree whereas 18.5% of them are uncertain.
Meanwhile, the vast majority of respondents are in agreement that 
in designing test in their subject area, they tend to use Bloom’s 
Taxonomy for formulating their questions.
Table (17): In my view point I have skills and competence for 
designing open-book assessment.

Answer Frequency  Percentage
Strongly Disagree 0 0

Disagree 6 22.2
Uncertain 4 14.8

Agree 11 40.7
Strongly Agree 6 22.2
Total 27 % 100.0

As it can be seen from the table (17) above; the results show 
that 40.7% of respondents agree that they have skills and compe-
tence for designing open-book assessment and 22.2% of respon-
dents strongly agree of the above item. The results also indicate that 
22.2% of respondents disagree while 14.8% of them are uncertain.
However, the vast majority of respondents are in agreement that they 
have skills and competence for designing open-book assessment.
Table (18): How long does it take to construct one test in your 
subject area for an end of the term?

Answer Frequency  Percentage
A few minutes        3 11.1

A few hours         5 18.5
A day          4 14.8

days 3           13 48.1
A week            2 7.4
Total 27 % 100.0

As it can be seen from the table (18) above; the results show that 
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48.1% of respondents take 3 days to construct one test in their 
subject area for an end of the semester while 7.4% of them take 
a week. The result also indicate that 18.5% of respondents do the 
test in a few hours and 11.1% of them take just a few minutes as 
well as 14.8% of respondents make it in a day.
Table (19): The change to open-book assessment requires from 
teachers to take responsibility for their own learning and to 
manage their knowledge effectively.

Answer Frequency  Percentage
Strongly Disagree 0 0

Disagree 0 0
Uncertain 2 7.4

Agree 12 44.4
Strongly Agree 13 48.1

Total 27 100.0%

As it can be seen from the table (19) above; the results show 
that 48.1% of respondents strongly agree that the change to open-
book assessment requires from the teachers to take responsibility 
for their own knowledge and to manage their knowledge effective-
ly whereas 44.4% of them agree with this statement. The results 
also show that 7.4% of respondents are uncertain.
Accordingly, the vast majority of respondents totally agree that the 
change to open-book assessment requires from teachers to take re-
sponsibility for their own learning and to manage their knowledge 
effectively.
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Table (20): Teachers should minimize their talk’s time and give 
students enough time for discussion, questions and thinking 
critically (based on open-book assessment).

Answer Frequency  Percentage
Strongly Disagree 0 0

Disagree 0 0
Uncertain 0 0

Agree 8 29.6
Strongly Agree 19 70.4

Total 27 % 100.0
As it can be seen from the table (20) above; the results show 

that 70.4% of respondents strongly agree that teachers should min-
imize their talk’s time and give students enough time for discus-
sion, questions and thinking critically while 29.6 of them agree 
with this statement.

Therefore, the result indicate that there is consensus that 
teachers should minimize their talk’s time and give students 
enough time for discussion, questions and thinking critically due 
to open-book assessment.
Table (21): Learners receive better education in English Lan-
guage via open-book assessment.

Answer Frequency  Percentage

Strongly Disagree 0 0
Disagree 1 3.7

Uncertain 8 29.6
Agree 15 55.6

Strongly Agree 3 11.1
Total 27 100.0%

As it can be seen from the table (21) above; the results show 
that 55.6% of respondents agree that learners receive better edu-
cation in English Language via open-book assessment and 11.1% 
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of them strongly agree with this item. The results also indicate 
that 29.6% of respondents are uncertain whereas 3.7% of them 
disagree.
Meanwhile, the vast majority of respondents agree that learners 
receive better education in English Language via open-book as-
sessment
Table (22): Introducing open-book assessment in earlier stages 
will help teachers and learners to adapt with this system.

Answer Frequency  Percentage

Strongly Disagree 0 0
Disagree 0 0

Uncertain 2 7.4

Agree 13 48.1

Strongly Agree 12 44.4
Total 27 % 100.0

As it can be seen from the table (22) above; the results show 
that 48.1% of respondents agree thatintroducing open-book assess-
ment in earlier stages will help teachers and learners to adapt with 
this system and 44.4% of them strongly agree with this statement. 
The results also show that 7.4% of respondents are uncertain.
Accordingly, the vast majority of respondents are in agreement 
that introducing open-book assessment in earlier stages will help 
teachers and learners to adapt with this system.
Question Two
Are there any gender significant differences between male and fe-
male teachers when using Open - Book Assessment?
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Table No (23) the gender differences between male and female
Diploma 0 0 0 0 0

Male Master 8 2 5 0 15
Female PhD 0 1 2 3 06

Diploma 1 0 0 0 01
Master 1 0 0 0 01
PhD 2 1 1 04
Total 10 05 08 04 27

This table No (23) shows three items: the gender differenc-
es between males and females, the highest certificate obtained by 
respondents and for how long have they been teaching English 
Language. The total number of participants in this questionnaire is 
27 and six of them are females, which reflected the gender ratio of 
males among respondents.
Table No (24) Chi Square for Statements about the obstacles 
that facing teachers due to Gender

Gender
Total

Chi.2 D.F .Sig Result
Male fe-

male

A1
 Criteria for
 designing
 open book
assessment

 Strongly
agree 6 3 9

1.79 3 0.62
 No

differ-
ences

Agree 11 3 14

Uncertain 2 0 2

Disagree 2 0 2
Total 21 6 27
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Gender
Total

Chi.2 D.F .Sig Result
Male fe-

male

A2
 The Styles

of tra-
 ditional
examina-
 tions are
 common

among

 Strongly
agree 10 1 11

3.16 0.53
 No

differ-
ences

Agree 7 4 11
Uncertain 1 0 1
Disagree 2 1 3

 Strongly
Disagree 1 0 1

Total 21 6 27

A3
Admin-

 istrative
 procedures

in educa-
tional

 Strongly
agree 6 1 7

1.47 0.83
 No

differ-
ences

Agree 7 2 9
Uncertain 6 2 8
Disagree 1 1 2
 Strongly
Disagree 1 0 1

Total 21 6 27

A4  The
 concept
 of open
 – book

 assessment
 is new for

me

 Strongly
agree 3 1 4

1.59 0.66
 No

differ-
ences

Agree 4 2 6
Disagree 10 3 13
 Strongly
Disagree 4 0 4

Total 21 6 27

A5 Teach-
 ers face

 difficulties
 to prepare
their stu-

dents using

 Strongly
agree 8 3 11

2.06 0.16
 No

differ-
ences

Agree 8 2 10
Uncertain 4 0 4
Disagree 1 1 2

Total 21 6 27
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Gender
Total

Chi.2 D.F .Sig Result
Male fe-

male

A6  Open
 – book
assess-

 ment puts
 pressure on
 students to

apply

 Strongly
agree 6 0 6

9.26 0.05
 There

 is
differ-
ences

Agree 6 4 10
Uncertain 7 0 7
Disagree 2 1 3
 Strongly
Disagree 0 1 1

Total 21 6 27

A7  The Open
 – book

 assessment
 is less

 reliable
 method

 of testing
your stu-

dent

 Strongly
agree 2 1 3

Agree 6 2 8

0.51 0.48
 No

differ-
ences

Uncertain 7 1 8

Disagree 6 2 8

Total 21 6 27

A8 Teach-
 er Lack

 Knowledge
for teach-

 ing toward
 open –

book

 Strongly
agree 5 3 8

2.51 0.64
 No

differ-
ences

Agree 11 3 14
Uncertain 3 0 3
Disagree 1 0 1
 Strongly
Disagree 1 0 1

Total 21 6 27
It can be seen from the table (24) above that Chi Square value for 
males and females extend from 1.79 to 2.51, the results show that 
there are no differences between male and female about the obsta-
cles that facing teachers according to the gender whereas there is 
difference in question 6 in favour for males. Of twenty seven only 
six were females, which reflected the gender ratio of males among 
respondents.
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Table No (25) Chi Square for statements about designing of 
open-book assessment due to Gender

 Statement &
questions Gender Total Chi.2 D.F .Sig Re-

sult
male female

B1  Have you
ever de-
 signed

 open – book
examination

Yes 5 1 6

0.14 0.71

 No
dif-
fer-
enc-
es

No 16 5 21

Total 21 6 27

B2  If you have
 a choice,

which exam-
 ination would

?you prefer

 Open
 – book
Exam-
ination

11 3 14 0.30 0.96  No
dif-
fer-
enc-
es

 Closed
 – book
Exam-
ination

10 3 13

Total 21 6 27

B3

 Open – book
so difficult

Strong-
 ly

agree
1 1 2

3.47 0.48

 No
dif-
fer-
enc-
es

Agree 11 2 13
Uncer-

tain 3 0 3

Dis-
agree 5 3 8

Strong-
ly Dis-
agree

1 0 1

Total 21 6 27
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B4

Context

Strong-
 ly

agree
4 2 6

2.81 0.59

 No
dif-
fer-
enc-
es

Agree 3 0 3
Uncer-

tain 2 1 3

Dis-
agree 8 3 11

Strong-
ly Dis-
agree

4 0 4

Total 21 6 27

B5
 Teachers

need training

Strong-
 ly

agree
12 4 16

1.79 0.77

 No
dif-
fer-
enc-
es

Agree 6 1 7
Uncer-

tain 1 1 2

Dis-
agree 1 0 1

Strong-
ly Dis-
agree

1 0 1

Total 21 6 27

B6
 In designing
 test I tend to
 use Bloom’s

Taxonomy

Strong-
 ly

agree
7 1 8

Agree 9 3 12

1.54 0.21

 No
dif-
fer-
enc-
es

Uncer-
tain 3 2 5

Dis-
agree 2 0 2

Total 21 6 27
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B7
Strong-

 ly
agree

4 2 6

 In my view
 point I have
 for designing
 open – book
assessment

Agree 9 2 11

0.23 0.63

 No
dif-
fer-
enc-
es

Uncer-
tain 3 1 4

Dis-
agree 5 1 6

Total 21 6 27

B8

 How long
 does it take
to construct

Strong-
 ly

agree
2 0 2

Agree 11 3 14

Uncer-
tain 3 1 4 3.24 0.52

 No
dif-
fer-
enc-
es

Dis-
agree 2 2 4

Strong-
ly Dis-
agree

3 0 3

Total 21 6 27

Total
It can be seen from the table (25) above that Chi Square value for 
males and females extend from 0.14 to 3.24, the results show that 
there are no differences between males and females about design-
ing of open-book assessment according to the gender. Of twenty 
seven only six were females, which reflected the gender ratio of 
males among respondents.
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Table No (26) Chi Square for statements aboutnecessity for us-
ing open-book examination due to Gender

Gender Total
Chi.2 D.F .Sig Result

male female

C1

 The change
 to open –

book assess-
ment

 Strongly
agree

9 4 13
1.34 0.72

 No
differ-
ences

Agree 10 2 12
Uncertain 2 0 2

Total 21 6 27

C2
 Teacher

should mini-
 mize

 Strongly
agree

12 6 18
3.86 0.28

 No
differ-
encesAgree 8 0 8

Disagree 1 0 1
Total 21 6 27

C3  Learning
 receive

 better via
 open – book
assessment

 Strongly
agree

3 0 3

1.32 0.25
 No

differ-
ences

Agree 11 4 15
Uncertain 6 1 7
Disagree 1 1 2

Total 21 6 27

C4  Introducing
 open – book
 assessment

 Strongly
agree

10 2 12
1.34 0.72

 No
differ-
ences

Agree 9 4 13
Uncertain 2 0 2

Total 21 6 27

It can be seen from the table (26) above that Chi Square value for 
males and females extend from 1.34 to 1.34, the results show that 
there are no differences between males and females about the ne-
cessity for using open-book examination according to the gender. 
Of twenty seven only six were females, which reflect the gender 
ratio of males among respondents.
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Discussion
As a matter of fact, the hypothesis that related to the obstacles 

and challenges that facing English language teacher when mak-
ing open-book assessment at University level approved positive-
ly. Therefore, the results showed according to the questionnaire 
distributed to the teachers, there were obstacles and challenges 
met teachers when they dealt with the open-book assessment such 
as: criteria for designing of open-book assessment are not clear 
for them, the styles of traditional or closed-book examinations 
are common among teachers that prevented them to accept any 
change in the method of assessment and there is lack of experience 
and knowledge towards open-book assessment.

This study is in agreement with study conducted by Saadi 
(2014). His findings showed only 4% of academic staff used this 
type of evaluation while 2% of them used it rarely. That indicated 
that the majority of academic staff never dealt with the open-book 
examination. However, they had a number of reasons and justifica-
tions such as A) there were no clear criteria for designing the open-
book examination. B) The common use of subjective tests pre-
vented teachers from using the open-book examination. C) Most 
departments were not satisfied in using this type of examination 
in testing. D) Students’ trends toward the open-book examination 
were not positive.

This study showed that the vast majority of respondents are in 
agreement that the closed-book examinations are common among 
them. This type of examinations is widely accepted by teachers 
and students frequently used in educational process. Williams’ 
(2006) stated that the closed-book final exams encourage “cram-
ming” and “data dumps” and suggest that the closed-book invig-
ilated exams have become anachronisms. His vision is to adopt 
a new mechanism in the testing instead of using the traditional 
method of closed-book examination which enhancing surface 
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learning. Mohanan (1997) suggested that in the situation of the 
open-book examination, the challenges may encounter teachers 
are as the following: first, teachers should not simplify the con-
tent of the textbooks in the classroom. Second, they should design 
tasks for the appropriate mental skills such as critical thinking, 
analysis and solving problems. Third, teachers should minimise 
their talk’s time, and students must not just jot down notes; they 
have to be given enough time for discussion, question, and think-
ing critically. Finally, teaching is not transferring information from 
teacher to student. It’s sophisticated process; it will be the training 
of student’s mind in specific mental skills.
Considerations when designing open-book assessment:
1-	 In designing open-book assessment, teachers should bear 

in their minds the questions of examination must evaluate 
critical thinking, application solving problems rather than 
recall and memorization of information. Accordingly, 
there will be a room for logical thinking among students.

2-	 Teachers should set questions clearly without ambiguity 
to limit student anxiety and take a long time to explain 
and understand the questions so learners may spend time 
making use of their notes, references or textbooks to an-
swer the questions effectively.

3-	 Teachers should design questions that require students to 
apply knowledge and get benefit from the information in 
notes or textbooks instead of cutting and pasting them in 
the answer sheet without using their thinking. 

4-	 In designing open-book assessment, teachers should put in 
their considerations how long does the exam take you to 
jot down the answer key by hand. You have to know that 
the learner needs time to understand questions, paraphrase 
a response and then write the answer on the answer sheet.

5-	 In designing open-book assessment, teacher should use 
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words and phrases that give a clue for students to un-
derstand what you want such as: compare and contrast, 
analyse, identify …. On and on.In constructing open-
book assessment, teacher should assign their test wheth-
er they use multiple-choice or essay question.

Conclusion
Although open-book examination can have a positive impact 

on learning (enhancing deeper learning), it is clear that if open-book 
examinations are to be used effectively, the curriculum needs to be 
designed to involve tasks to develop higher-order thinking skills in 
order to prepare students for these examinations and this is the respon-
sibility of teachers. For instance, problem-solving, reasoning, critical 
thinking,  self-study allowing ownership of learning, group work and 
research skills: library, online research, note taking, note making, scan 
reading and recalling substantial information are some of the import-
ant skills that learners need them to obtain knowledge.
Future Research

Research is needed on many different trends of open-book 
assessment that were not examined in this study. First, this study 
conducted on small number of teachers so it is important to con-
duct further research on a big number of University staff members 
and Secondary School Teachers for the share of exploring their 
views point and tendencies towards the effectiveness of the open-
book assessment. Second, further research should be conducted 
to train and prepare teachers for constructing tests on open-book 
examinations. Third, research is needed in equipping teachers with 
new instructional techniques that are related to cognitive and meta-
cognitive processes to face the needs of their students.
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